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Prescribed text/s: 
Rubric from Prescriptions
The Area of Study must be considered in the context of the Area of Study description in the syllabus, course objectives, content and outcomes. (Reread English Stage 6 Syllabus, p 32 and pp 35–38; p 50 and pp 53–56.)

http://www.boardofstudies.nsw.edu.au/syllabus_hsc/pdf_doc/eng_stg6_prescrpt_0608.doc
AREA OF STUDY

In the Area of Study, students explore and examine relationships between language and text, and interrelationships among texts. They examine closely the individual qualities of texts while considering the texts’ relationships to the wider context of the Area of Study. They synthesise ideas to clarify meaning and develop new meanings. They take into account whether aspects such as context, purpose and register, text structures, stylistic features, grammatical features and vocabulary are appropriate to the particular text.

AREA OF STUDY: Belonging

This Area of Study requires students to explore the ways in which the concept of belonging is represented in and through texts.

Perceptions and ideas of belonging, or of not belonging, vary. These perceptions are shaped within personal, cultural, historical and social contexts. A sense of belonging can emerge from the connections made with people, places, groups, communities and the larger world. Within this Area of Study, students may consider aspects of belonging in terms of experiences and notions of identity, relationships, acceptance and understanding. 

Texts explore many aspects of belonging, including the potential of the individual to enrich or challenge a community or group. They may reflect the way attitudes to belonging are modified over time. Texts may also represent choices not to belong, or barriers which prevent belonging. 

Perceptions and ideas of belonging in texts can be constructed through a variety of language modes, forms, features and structures. In engaging with the text, a responder may experience and understand the possibilities presented by a sense of belonging to, or exclusion from the text and the world it represents. This engagement may be influenced by the different ways perspectives are given voice in or are absent from a text.

In their responses and compositions students examine, question, and reflect and speculate on:

· how the concept of belonging is conveyed through the representations of people, relationships, ideas, places, events, and societies that they encounter in the prescribed text and texts of their own choosing related to the Area of Study

· assumptions underlying various representations of the concept of belonging

· how the composer’s choice of language modes, forms, features and structures shapes and is shaped by a sense of belonging 

· their own experiences of belonging, in a variety of contexts 

· the ways in which they perceive the world through texts
· the ways in which exploring the concept and significance of belonging may broaden and deepen their understanding of themselves and their world.
Analysis of rubric for key ideas
The rubric suggests the following key ideas, which represent Deep Learning for students:

· Perceptions: How an individual’s perceptions of belonging or not belonging can vary and are shaped by his or her personal, cultural, historical and social context. 
· Representations: 
· How the concept of ‘Belonging’ is conveyed through the representations in texts of people, relationships, ideas, places, events, and societies. 
· Representation refers to how the composer’s choice of language modes, forms, features and structures shape meaning and influence responses. These choices are influenced by a composer’s sense of belonging.
· Assumptions underlying various representations of the concept of ‘Belonging’.
· Contextualisation: How perspectives are shaped by personal, cultural, historical and social contexts.
Students will also need to consider:
· Texts represent choices not to belong, or barriers which prevent belonging.
· A responder may experience and understand the possibilities presented by a sense of belonging to, or exclusion from the text and the world it represents.
· Aspects of belonging in terms of experiences and notions of identity, relationships, acceptance and understanding.
· The potential of the individual to enrich or challenge a community or group.
· Texts reflect the way attitudes to belonging are modified over time.
· The different ways perspectives are given voice in or are absent from a text.

Assessment
Assessment for learning in this unit includes:

1. Paper 1 of the HSC English exam for Standard and Advanced, which includes three sections:

· Reading and viewing – responding to a number of texts that reflect the concept of ‘Belonging’

· Writing – based on a stimulus or set question reflecting the concept of ‘Belonging’

· Writing – Integrated response to your prescribed text Romulus My Father and texts of your own choosing
2. Two HSC assessment tasks:

· Viewing and Representing Task: Construction of a Belonging ‘Wall’ that represents the key ideas and notions of ‘Belonging’ in your prescribed text Romulus My Father and at least two texts of your own choosing. 
· Portfolio: Collection of tasks that are done in class and personal and critical reflection on own processes of responding, composing and learning.
· Trial HSC Paper 1 (not included in this unit)
3. A variety of opportunities for formal and informal classroom assessment, including writing based on the concept of ‘Belonging’ and a range of tasks from mind maps to facilitate the process of integration using a conceptual framework to an oral task based on Romulus My Father.  

Syllabus outcomes 
In Paper 1 of the HSC exam for the Standard and Advanced courses the examiners can vary the outcomes that are assessed.  In 2007 the HSC exam addressed the following outcomes:

· Section 1: 1, 2, 4, 6, 10
· Section 2: 1, 7, 8, 10, 11
· Section 3: 1, 2, 4, 7, 10, 11, 13

The two assessment tasks in this unit address the following outcomes:

· Viewing and Representing Task: 
Advanced Outcomes to be assessed:

6. A student engages with the details of text in order to respond critically and personally.

7. A student adapts and synthesises a range of textual features to explore and communicate information, ideas and values, for a variety of purposes, audiences and contexts.

11. A student draws upon the imagination to transform experience and ideas into text demonstrating control of language.

Standard Outcomes to be assessed:

6. A student engages with the details of text in order to respond critically and personally.
7. A student adapts and synthesises a range of textual features to explore and communicate information, ideas and values for a variety of purposes, audiences and contexts.
11. A student draws upon the imagination to transform experience and ideas into text, demonstrating control of language.
· Portfolio: 
Advanced Outcomes to be assessed:
1. A student explains and evaluates the effects of different contexts of responders and composers on texts.

2. A student explains relationships among texts.

3. A student develops language relevant to the study of English.

4. A student explains and analyses the ways in which language forms and features, and structures of texts shape meaning and influence responses.

8. A student articulates and represents own ideas in critical, interpretive and imaginative texts from a range of perspectives.
10. A student analyses and synthesises information and ideas into sustained and logical argument for a range of purposes, audiences and contexts.

11. A student draws upon the imagination to transform experience and ideas into text demonstrating control of language.

12. A student reflects on own processes of responding and composing.

13. A student reflects on processes of learning.

Standard Outcomes to be assessed:

1. A student demonstrates understanding of how relationships between composer, responder, text and context shape meaning.

2. A student demonstrates understanding of the relationships among texts.

3. A student develops language relevant to the study of English.

4. A student describes and analyses the ways that language forms and features, and structures of texts shape meaning and influence responses.
8. A student articulates and represents own ideas in critical, interpretive and imaginative texts from a range of perspectives.
10. A student analyses and synthesises information and ideas into sustained and logical argument for a range of purposes and audiences.

11. A student draws upon the imagination to transform experience and ideas into text, demonstrating control of language.

12. A student reflects on own processes of responding and composing.

13. A student reflects on own processes of learning.
Informal assessment opportunities will also revisit some of the above outcomes.

Links to ETA resource, In the driver’s seat

The ETA resource, In the driver’s seat, could be used in one of two ways in the Preliminary Course as a preparation for the teaching of this unit of work:

· The whole resource could be used as an Area of Study in its own right, using the full title of the resource (In the driver’s seat: the nature of authority). 

· The materials in the package could be used to prepare students for the challenging demands of the HSC course such as: 
· The authentic and relevant RTA resources on the CD invite close student engagement with the textual features and details. 
· Section 2 –‘What Pedals Are Pushed? The Power Of The Text’ provides students with a range of activities and informative notes that focus on analysing the techniques of persuasive texts such as the notes on page 47 that inform students how to analyse visual texts.

· Section 4 ‘You Steer: Controlling The Text’ guides students through the challenging process of critical self reflection. This is an essential skill for students in the preliminary and the HSC course. It is a feature of this unit of work in the final assessment task – the Portfolio. 

Rationale for approach used in this teaching program
In order to achieve good results in the HSC students need to demonstrate deep understanding of the concept and key ideas of ‘Belonging’. This understanding will be developed through a close engagement with the prescribed text Romulus My Father, an exploration of their texts of own choosing and a concentrated focus in class on the key learning ideas of the concept of ‘Belonging’ and the demands and expectations of the rubric and the HSC examination. Thus, the approach employed is one of immersion in the key ideas related to the concept of ‘Belonging’ and a focus on how and why texts convey meaning and position responders through textual details and features. 
Tools and activities such as: mind maps, comparison and contrast tables, and oral presentations based on the prescribed text Romulus My Father will be used to enhance students’ conceptual understanding of ‘Belonging’ so that they will develop the understanding required to internalise and synthesise the key ideas and demonstrate the art of integration in the extended response of Section III of the HSC exam. 
Time will be dedicated in class to focusing on the craft of writing. Students will be composing a range of imaginative responses and critical integrated responses based on the concept of ‘Belonging.’

Week 1: Introduction to Stage 6 HSC Course and Area of Study - “We abuse land because we regard it as a commodity belonging to us. When we see land as a community to which we belong, we may begin to use it with love and respect” Aldo Lepold.
	Syllabus content
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	10.3
12.1

	Background knowledge: Linking the AOS concept of ‘Belonging’ to students’ prior knowledge


	Lesson 1: Introduction to Course & Area Of Study

a. View the short extract from the Australian film One Night the Moon – ‘This Land is Mine’ and discuss the differing perspectives of belonging: spiritual belonging to the land and belonging as ownership. You can download this clip at Australian Screen - http://australianscreen.com.au/titles/one-night-moon/ 
b. In pairs read and discuss the introduction to Area of Study, syllabus and Prescriptions rubrics on AOS and ‘Belonging’. Pose three key questions that arise from the reading and shared discussion, and then use them to provoke further class discussion.

c. As a class read Text 1 - the poem ‘We are Going’ by Oodjeroo Noonuccal. Compare and contrast how the representation of ‘Belonging’ is conveyed in the poem and the film extract.

d. Describe what ‘Belonging’ means to you in one sentence. Join a small group and share your perception. One group member records the different perceptions of ‘Belonging’. The class then shares and discusses the perceptions.
e. Analyse how the textual features and details of the poem represent ‘Belonging’ in a 200 word response. Look at the analysis of Oodgeroo’s poem ‘Son of Mine’ as an example - Text 2  

You will have two assessment tasks for the Area of Study:

· A Viewing & Representing Task
· A Portfolio

Both tasks require a good understanding of how textual features and details convey meaning and represent the concept of ‘Belonging’. The Portfolio includes some of the tasks we will be working on in class. It is about assessment for learning!
	Quality of pair, small group and class discussion on the concept of ‘Belonging’ to linking concept to prior knowledge and deep demonstrating emerging understanding of the key concept

	10.3

	Substantive communication: students to discuss at length the concept of ‘Belonging’

	Lesson 2: The Concept of Belonging – Hypothetical

The class will consider the question:

John Donne the poet stated that ‘No man is an island’ but what if all we were all forced to live in isolation with minimal or no contact with others?

Roles:

· Chairperson: Controls the discussion

· Scribe: Records the main lines of argument

· Panel of four: Two who support isolation and two who oppose it. They are to consider the question and present their perspectives.

· Audience: Remainder of the class who speak after the panel has presented their views.
	Hypothetical demonstrates through depth of discussion further understanding of the concept of ‘Belonging’ 

	1.1

1.2

1.3

2.1
2.2

2.3

3.1

3.2

3.3

3.4

4.1

4.2

4.3

12.1

	Deep knowledge: Exploration of one of the key ideas of AOS: Representation

Metalanguage: Use of language features and visual techniques to discuss representation
	Lesson 3: The Concept of Belonging – Representation

How the concept of belonging is conveyed through the representations of people, relationships, ideas, places, events, and societies that they encounter in the prescribed text and texts of their own choosing.

Representation is a key concept in the Stage 6 syllabus. It is how a composer employs textual features and details to convey meaning about characters, place, events, key ideas, etc. It is shaped by the:

· Composer’s purpose, values, perspective and intent

· Key ideas and issues

The responder is being positioned to appreciate the intended meaning or the invited reading of the text; however, the responder’s own context, values and perspectives will shape his or her response.

Exercises

a. Read Text 3 - the extract from Salinger’s Catcher in the Rye and respond and discuss the following questions:

1. What is Holden’s attitude towards his family, his brother, his peers and society?

2. How do the textual features and details convey his attitude?

· Person

· Syntax: sentence structure

· Figurative devices

· Word choice such as emotive words

· Dialogue

· Gaps and silences: what is not said

· Symbolism

3. How is the concept of ‘Belonging’ conveyed through the representation of school, peers and Holden?

4. Is the way that society, school and teenage experiences have been represented still relevant today as the novel was set in the 1950’s in America?

b. View the image from Text 4 - Jeannie Baker’s picture book Belonging and respond to these questions:

1. How is the concept of ‘Belonging’ conveyed through visual techniques? E.g.
· Composition

· Framing

· Vectors

· Rule of Thirds

· Gaze

· Angles

· Colour

· Symbolism
· Contrast

c. Compose one to two paragraphs of imaginative writing that could accompany this image and reflect the way the concept of ‘Belonging’ is represented in the image.
	Quality of student responses to the questions on the two texts reveals emerging understanding of the key idea of ‘Representation’ and how the concept of ‘Belonging’ and the composers’ perceptions are conveyed

	1.1
1.2

1.3

1.4

12.1

	Connectedness: Linking the concepts of Perspectives, Contextualisation and Belonging to real life experiences

Deep knowledge:

Focus on the key idea of Perspectives 

Substantive communication: Discussion focused on the key idea of notions of Belonging
Cultural knowledge: Focus on context, culture and different perspectives
	Lesson 4: Notions of Belonging and Contextualisation
The personal, cultural, historical and social context and perspectives of the composer and the responder influence how meaning is shaped and received. 
Key Question: What factors shape our notion of Belonging?
Class Discussion

There are many factors that shape how we perceive and respond to the notion of belonging, such as:

· Whether we care about or value belonging.
· The groups we belong to such as: families, sporting teams, religious groups, cultural groups, peer groups, political parties, etc, and how our behaviour, attitudes, values and actions are influenced by these groups.
· How we feel about belonging to a place. 

Record your responses to these three factors and then share them with the class in a discussion. Note the most influential factor and debate why this factor is so important to some individuals. 
Exercise
The December 2005 riots at Cronulla supposedly over ownership of a place reflect an ugly side of belonging and the differing notions of belonging. Go to the webpage http://www.smh.com.au/news/national/mob-violence-envelops-cronulla/2005/12/11/1134235936223.html: 

· Read the Sydney Morning Herald article ‘Mob violence envelops Cronulla’
· Read the editorial – ‘Let’s take back our Beach’
· View the photo gallery through the link entitled ‘Related Coverage’.  

Now respond to the following questions and share your responses with the class: 
1. What notion would the rioters who believed they were protecting their beach and way of life have of Belonging?

2. How would the group they were targeting feel about the notion of Belonging?

3. Whose perspective is present in the newspaper article and the accompanying photograph and how is this perspective represented?

4. How do the newspaper article and the photograph convey these perspectives?

5. Remember back to the film extract from One Night the Moon; how are the notions of Belonging connected and why?
6. Select one photograph from the photo gallery and record what is conveyed about the notion of Belonging and how it is conveyed. 
	Quality of student responses to the questions on articles and images reveals emerging understanding of the key idea of notions of ‘Belonging’, the impact of context on these notions and how textual features and details convey these notions

	2.1

2.2

2.3

12.1

	High-expectations: Research and analysis of texts of own choosing
	Texts of Own Choosing:

You need to start collecting at least three other texts that connect with the concept of Belonging, such as: a song, short story, poem, film, anime, television show, newspaper or magazine articles, web sites, posters, etc. They should be texts that you enjoy and you are passionate about. Remember that an anime film such as Spirited Away has as much validity as Tim Winton’s novel Dirt Music. 

You will be recording the key features of the texts and how they convey the concept of ‘Belonging’ in a comparison and contrast table.

Take note of the feedback from the 2007 Notes from the Marking Centre:

‘Stronger responses made discerning choices in their related material by using texts which enabled them to comprehensively engage with the demands of the question. These responses discussed the features of these texts in a skilful manner by concentrating on the qualities unique to their selected medium and integrating these into their discussion of the core text and question requirements’ (NSW BOS, 2007, p. 7). 

N.B.

Thus, it is what you do with the texts of your own choosing that matters: how you use them to further, challenge or support your thesis and make connections with your prescribed text.
	Students show understanding of how Belonging is represented and conveyed through the quality of the comparison and contrast table. This table will become an important study and synthesis tool for the Trial and HSC examination preparation. 


Text 1: ‘We are Going’ – Oodgeroo Noonuccal

They came in to the little town 
A semi-naked band subdued and silent 
All that remained of their tribe. 
They came here to the place of their old bora ground 
Where now the many white men hurry about like ants. 
Notice of the estate agent reads: 'Rubbish May Be Tipped Here'. 
Now it half covers the traces of the old bora ring. 
'We are as strangers here now, but the white tribe are the strangers. 
We belong here, we are of the old ways. 
We are the corroboree and the bora ground, 
We are the old ceremonies, the laws of the elders. 
We are the wonder tales of Dream Time, the tribal legends told. 
We are the past, the hunts and the laughing games, the wandering camp fires. 
We are the lightening bolt over Gaphembah Hill 
Quick and terrible, 
And the Thunderer after him, that loud fellow. 
We are the quiet daybreak paling the dark lagoon. 
We are the shadow-ghosts creeping back as the camp fires burn low. 
We are nature and the past, all the old ways 
Gone now and scattered. 
The scrubs are gone, the hunting and the laughter. 
The eagle is gone, the emu and the kangaroo are gone from this place. 
The bora ring is gone. 
The corroboree is gone. 
And we are going.

Text 2: Example of How to Analyse a Text: ‘Son of Mine’ by Oodgeroo Noonuccal








Text 3: Extract from Catcher in the Rye
If you really want to hear about it, the first thing you'll probably want to know is where I was born, and what my lousy childhood was like, and how my parents were occupied and all before they had me, and all that David Copperfield kind of crap, but I don't feel like going into it, if you want to know the truth. In the first place, my parents would have about two hemorrhages apiece if I told anything pretty personal about them. They're quite touchy about anything like that, especially my father. They're nice and all - I'm not saying that - but they're also touchy as hell. Besides, I'm not going to tell you my whole goddam autobiography or anything. I'll just tell you about this madman stuff that happened to me around last Christmas just before I got pretty run-down and had to come out here and take it easy. I mean that's all I told D.B. about, and he's my brother and all. He's in Hollywood. That isn't too far from this crumby place, and he comes over and visits me practically every weekend. He's going to drive me home when I go home next month maybe. He got a Jaguar. One of those little English jobs that can do around two hundred miles an hour. It cost him damn near four thousand bucks. He's got a lot of dough, now. He didn't use to. He used to be just a regular writer, when he was home. He wrote this terrific book of short stories, The Secret Goldfish, in case you never heard of him. The best one in it was "The Secret Goldfish." It was about this little kid that wouldn't let anybody look at his goldfish because he'd bought it with his own money. It killed me. Now he's out in Hollywood, D.B., being a prostitute. If there's one thing I hate, it's the movies. Don't even mention them to me.

Where I want to start telling is the day I left Pencey Prep. Pencey Prep is this school that's in Agerstown, Pennsylvania. You probably heard of it. You've probably seen the ads, anyway. They advertise in about a thousand magazines, always showing some hotshot guy on a horse jumping over a fence. Like as if all you ever did at Pencey was play polo all the time. I never even once saw a horse anywhere near the place. And underneath the guy on the horse's picture, it always says: "Since 1888 we have been moulding boys into splendid, clear-thinking young men." Strictly for the birds. They don't do any damn more moulding at Pencey than they do at any other school. And I didn't know anybody there that was splendid and clear-thinking and all. Maybe two guys. If that many. And they probably came to Pencey that way.

Anyway, it was the Saturday of the football game with Saxon Hall. The game with Saxon Hall was supposed to commit suicide or something if old Pencey didn't win. I remember around three o'clock that afternoon I was standing way the hell up on top of Thomsen Hill, right next to this crazy cannon that was in the Revolutionary War and all. You could see the whole field from there, and you could see the two teams bashing each other all over the place. You couldn't see the grandstand too hot, but you could hear them all yelling, deep and terrific on the Pencey side, because practically the whole school except me was there, and scrawny and faggy on the Saxon Hall side, because the visiting team hardly ever bought many people with them.

There were never many girls at all at the football games. Only seniors were allowed to bring girls with them. It was a terrible school, no matter how you looked at it. I like to be somewhere at least where you can see a few girls around once in a while, even if they're only scratching their arms or blowing their noses or even just giggling or something. Old Selma Thurmer - she was the headmaster's daughter - showed up at the games quite often, but she wasn't exactly the type that drove you mad with desire. She was a pretty nice girl, though. I sat next to her once in the bus from Agerstown and we sort of struck up a conversation. I liked her. She had a big nose and her nails were all bitten down and bleedy-looking and she had on those damn falsies that point all over the place, but you felt sort of sorry. What I like about her, she didn't give you a lot of horse manure about what a great guy her father was. She probably knew what a phoney slob he was.

The reason I was standing way up on Thomsen Hill, instead of down at the game, was because I'd just got back from New York with the fencing team. I was the goddam manager of the fencing team. Very big deal. We'd gone in to New York that morning for this fencing meet with McBurney School. Only, we didn't have the meet. I left all the foils on the goddam subway. It wasn't all my fault. I had to keep getting up to look at this map, so we'd know where to get off. So we got back to Pencey around two-thirty instead of around dinnertime. The whole team ostracized me the whole way back on the train. It was pretty funny, in a way.

The other reason I wasn't down at the game was because I was on my way to say good-by to old Spencer, my history teacher. He had the grippe, and I figured I probably wouldn't see him again till Christmas vacation started. He wrote me this note saying he wanted to see me before I went home. He knew I wasn't coming back to Pencey.

Text 4: Image from Belonging by Jeannie Baker


Week 2: Continued Focus on the Concept of Belonging - ‘We are driven by five genetic needs: survival, love and belonging, power, freedom, and fun’ William Glasser.
	Syllabus content
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	2.1

2.2

2.3

10.1

10.2

10.3

12.1

	Deep knowledge: Focus on the significant aspect of composing an integrated response using a thesis or a line of argument

Background knowledge: Connections made to an exposition and a discussion essay

Higher-order thinking: Synthesising key ideas and concepts in an integrated response
	Lessons 1-2: Introduction to Theses/Lines of Arguments
We have examined some texts that are connected to the concept of ‘Belonging’. These texts conveyed a range of key ideas and issues about ‘Belonging’ that shaped your response to them.  In Paper 1 Section III of your HSC examination you are required to compose an extended integrated response to a set question that requires you to explore your prescribed text and texts of own choosing. Both responses should be defined by your own theses or lines of arguments connected to ‘Belonging’.
Your extended response is integrated through your thesis or line of argument and the way that you use the texts to support, challenge and develop your response.  

In the next two lessons we will be exploring the theses or lines of argument that you could develop in response to ‘Belonging’ and the texts you will be studying. When we complete the study of your prescribed text and you have selected your texts of own choosing we will revisit your theses and refine them.

Thesis or Line of Argument

A thesis or line of argument should reflect your perspective and understanding of what you have been studying in relation to ‘Belonging’. It will be used to shape and direct your integrated response and will be supported and/or challenged by your prescribed text and texts of own choosing. 

In the past you would have been required to compose an exposition – an argument that presented your point of view on a topic. You had to employ topic sentences that furthered your line of argument and were supported by your main points and examples. The other type of text that you would have written would have been a discussion essay that also presented a line of argument, but included a consideration of both sides of the argument before arriving at a conclusion. 

The integrated response can take a variety of forms such as a speech or a formal essay but the response must still develop and sustain a thesis or line of argument like the exposition and discussion essay. Topic sentences that introduce the main idea of a paragraph/s are still significant features of the structure of the synthesis response. They are a signal or a signpost to the reader that your response is cohesive, logical and that your line of argument is sustained.   

Lesson 1 – Brainstorm:
The Prescription’s rubric requires you to: Consider aspects of belonging in terms of experiences and notions of identity, relationships, acceptance and understanding. 
You are going to use these notions to begin developing your original theses or lines or argument.  Firstly, we will brainstorm possible theses as a class based on the texts we have examined and our shared discussion of ‘Belonging’. Then it is up to you to devise a range of your own. A sheet of suggested theses has been included but don’t refer to this until you have developed your own. (Resource 1)
Lesson 2 – Developing and Sustaining a Thesis

Select one of your theses or lines of argument and create a mind map that includes a number of points or ideas that further the thesis. This could be done as a class with one of the lines or argument provided and then independently with one of your own. (Example of a Mind Map - Resource 2)
N.B. Assessment Task 2: Portfolio

You will need to include two mind maps in your portfolio!
	Production of mind maps representing theses or lines of argument shows students have developed a conceptual understanding of ‘Belonging’ and an appreciation of integration 


	1.2

4.3
8.2

8.5

11.1

11.2

11.3

	Narrative: Using the narrative form to explore and test the concept of ‘Belonging’
Substantive communication: Composing an extended narrative reflecting the concept of ‘Belonging’
	Lessons 3 – 4: Belonging – Narratives
As Belonging is such a personal concept we are beginning with composing a narrative with a focus on the craft of writing. Garth Boomer stated that ‘Stories are the lifeblood of a nation.’ They enable writers to convey significant concepts and differing perspectives, and have the potential to invite empathy and understanding. In Paper 1, Section II of your HSC examination you are expected to compose a writing task that reflects the concept of Belonging and your interpretation.
Before you begin writing:

· Remember our initial discussions about ‘Belonging’ and how it is interpreted by different people. E.g.

· Belonging spiritually to the land

· Belonging to a peer group/family/team/institution/town/country

· Alienation and exclusion

· Displacement

· Belonging to the past

· How an individual can enrich or challenge an individual, group or community’s sense of belonging

· Select one or more and plan a narrative

Create the setting:
· Think about your characters who move in the setting, your key ideas, your purpose and how you are representing your perception of ‘Belonging’
· Focus on the craft of writing: imagery, figurative devices, syntax, punctuation and structure – (see Resource 3)
· Ensure that your readers can ‘see’ the setting – don’t neglect those small details that can capture the essence of a place!
· In one to two paragraphs create the setting
Create the character/s:

· Sometimes our most effective writing is based on our lives and our experiences. Think about the people you have met, even yourself and create one or more characters.

· Think about the character/s’ perceptions of ‘Belonging’ and how this perception has been shaped by their context, attitudes, experiences, values, perspectives, etc.
· Consider dialogue and how it can be used to effectively capture and reflect the character/s. 

· Compose one or more paragraphs that describe or represent the character.

Begin writing the narrative. Read over the notes that are included on what makes an effective narrative.
Suggestion
Good writers have been influenced by many other accomplished writers. Dip into as many texts as you can so that you experience the craft of writing. Tim Winton and Gail Jones have mastered the art of creating detailed settings, appealing characters and intriguing story lines. Read some of the short stories in Winton’s The Turning and read extracts from Jones’ Sixty Lights and Sorry.  

N.B. Assessment Task 2: Portfolio

You will need to include one of your imaginative tasks in your portfolio!
	Narrative shows that the students are developing an understanding of ‘Belonging’ and ability to compose a well crafted text


Resource 1: Examples of Theses or Lines of Arguments

Experience:

· Our life experiences teach us that when you stop trying to belong you realise that you have always belonged.

· We search for a place to belong, not realising that it is our perceptions and attitudes and not the place that allow us to belong. 

Notions of Identity:

· When your cultural identity is marginalised you can feel dislocated and displaced, and believe that you do not belong to your culture or the dominant culture. 

· Our search for who we are is fuelled by a need to find a place in the world where we belong.

Relationships:

· The need to belong to a group or a community shapes our behaviour, attitudes and actions.

· An individual has the potential to damage relationships and ensure that others do not belong. 

· When humanity experiences a strong (spiritual) connection to a place the notion of belonging is strengthened and enriched.

· When our relationship with a place is shaped by a narrow and biased view of the world, our notion of Belonging can be questionable. 

Acceptance:

· The basic human need to be accepted and belong can cloud our judgments and direct our actions.

No man is an island, entire of itself; every man is a piece of the continent, a part of the main...any man’s death diminishes me, because I am involved in mankind; and therefore never send to know for whom the bell tolls; it tolls for thee. John Donne
Understanding

· When we begin to understand the forces that drive us to belong we develop empathy for others and personal insight.   

Resource 2 – Mind Map: Furthering a Thesis or Line of Argument






Resource 3: Features of an Effective Narrative

· Write for a specific audience and use the appropriate language and form. E.g. If you are requested to compose a letter to a friend, remember that it should be personal, descriptive and even humorous. It usually starts with a greeting.
· Show don’t tell.  Avoid too much information and focus on appealing to the senses through effective descriptions.  Remember our most powerful tool is our imagination!  A text that suggests rather than tells all has a powerful impact on the reader.

· Develop a strong, distinctive voice.  To achieve this is it is advantageous to write about what you have experienced so that your writing comes from the heart.  If this is not possible because of the nature of the set task, adopt a believable persona and maintain his/her voice.  This could mean using colloquial register and slang so that you convincingly capture the voice of the character. 
· Choose and control your use of a range of language features to engage and influence an audience. This means using techniques such as:

· A variety of sentence beginnings and sentence lengths. You could use short, simple sentences and fractured sentences to create tension or long, complex sentences to slow the action down. Ellipsis (…) is a dramatic way of leaving something not said or hinting that what will happen is too difficult to describe.

· Vary paragraph lengths – don’t be afraid to use a single sentence paragraph to make a dramatic statement.

· Poetic devices such as: similes, metaphors, personification, alliteration, assonance, sibilants and onomatopoeia. There are many others. Tim Winton in The Turning cleverly uses very ordinary similes to make us smile and visualize what he is describing or what the character is feeling. E.g. “Reeds bristled like Venetian blinds in the breeze.”

· Contrast: juxtaposition can be very effective. E.g. You could start by describing the beauty of a place, stressing its quietness and 
ranquility and in the next paragraph have a bomb drop.

· Imagery: paint a picture for your reader – add colour, sound and smells. Tim Winton does this well: “From the water’s edge you couldn’t even see our street. I found eggs in the reeds, skinks in the fallen log, a bluetongue lizard jawing up at me with its hard scales shining amidst the sighing wild oats. I sat in the hot shade of a melaleuca in a daze.”

· You are most convincing when you write about what you have experienced. So ground your imaginative writing in things you know.
· It is a writing task so the structure and construction of the text do matter: paragraphing, varied sentence structure, punctuation, word choice, and the opening paragraph and the concluding paragraph.

Weeks 3 – 6: The Prescribed Text and Texts of Own Choosing – ‘Our lives are constantly vulnerable to good and ill fortune. In a moment you could lose everything that makes your life make sense’ Gaita.
	Syllabus content
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	1.1

1.2

1.3

1.4

2.1

2.2

2.3

3.1

3.2

3.3

3.4

4.1

4.2

8.1

10.1

10.2

10.3

12.1

	Deep knowledge: Close study of the novel in connection with the concept of ‘Belonging’
Deep understanding: Focus on the key ideas in the text in relation to the concept of ‘Belonging’


	Weeks 3 – 6: Responding personally to Romulus My Father
As you read and analyse Romulus My Father you need to consider it in terms of the concept of ‘Belonging’. You need to revisit the Prescriptions and the Syllabus rubrics to ascertain how you will use the novel:

· How Raimond Gaita represents the concept of belonging through the people, relationships, ideas, places, events, and societies. 
· Gaita’s assumptions underlying his representations of the concept of belonging.
· How the Gaita’s choice of language modes, forms, features and structures shapes and is shaped by a sense of belonging.
· Texts represent choices not to belong, or barriers which prevent belonging.
· A responder may experience and understand the possibilities presented by a sense of belonging to, or exclusion from the text and the world it represents.
· How perceptions are shaped within personal, cultural, historical and social contexts.
· Consider aspects of belonging in terms of experiences and notions of identity, relationships, acceptance and understanding.
· The potential of the individual to enrich or challenge a community or group.
· How the novel reflects the way attitudes to belonging are modified over time.
· The different ways perspectives are given voice in or are absent from the novel.
The key aspects to consider then are:

· Context and perceptions of the composer and his characters

· Assumptions of the composer
· How Belonging has been represented through textual details and features
· Different perspectives
Comparison Contrast Table – (Resource 4)
As you study Romulus My Father make notes in the table provided. Remember your focus is ‘Belonging’ so there is no need to record every detail.  
Texts of Own Choosing – (Resource 4)
As you find texts of own choosing add their relevant details to the table.  Remember that you will need at least three texts as you cannot guess what the HSC question will be. You need to a range of texts so that you are flexible and able to select those texts that enable you to respond confidently and appropriately to the set question. 
N.B. Assessment Task 2: Portfolio

You will need to include the Comparison Contrast Table in your portfolio!

Theses or Lines of Arguments
Revisit the theses or lines or argument that you and the class developed and see if they reflect the key ideas conveyed in your prescribed text about Belonging. Use these or develop more appropriate theses that reflect the key concepts of Romulus My Father and the texts of your own choosing.
	The quality of the content in the Comparison/Contrast Table shows the students’ understanding of how the novel connects to the concept of ‘Belonging’ and how textual features and textual details represent ‘Belonging’  

	1.1

1.3

8.1
	Substantive communication: Extended discussion on the key idea of alienation
Connectedness: Linking the concept of ‘Belonging’ to a documentary set in Young about the Hazara refugees

Metalanguage: Using the technical language of English to discuss how the extract represents belonging or not belonging 
	Week 3: Lessons 1 - 2 – Introduction to Romulus My Father

Activities
· View the film clip from Molly and Mobarak (2003) – http://australianscreen.com.au/titles/molly-mobarak/clip1/ - about how Hazara refugees are trying to be accepted and belong in the town of Young, and respond as a class to these questions:

1. How would it feel to be a migrant in a new land; possibly isolated by language, culture and prejudice?

2. One of the Young residents at the local pub says ‘We don’t want them here.’ Is his attitude typical of Australians towards migrants?

3. Is his attitude and that of others in the town sparked by prejudice or ignorance? 
· Read Chapter 1 pp1-10 inclusive of Romulus My Father and complete the following task and then share your responses in lesson 2: 
· How does Gaita use language in this chapter to convey feelings of belonging or not belonging? You may wish to consider how diction (word choice) has been used to create tone, mood and atmosphere in each paragraph to instill feelings of belonging or not belonging. Techniques could include:

· Positive connotative language - pp. 2-5
· Negative connotative language - p.1
· The movement between first and third person narrative/point of view
· Accumulation - pp1-10
· Descriptive language - p.6
· Use of adjectives and adverbs to create feelings of belonging and alienation - p.7
	The depth and quality of the student responses to the questions on the film clip and the opening chapter show the developing understanding of the complexities of ‘Belonging’  

	1.1

1.3

4.1

4.2

8.1

12.1

	Deep knowledge: Close study of the prescribed text in connection with the concept of ‘Belonging’
Deep understanding: Demonstrated through the responses to the novel
	Weeks 3 – 5: Responding personally to Romulus My Father- Study Guide
· Complete the Study Guide (Resource 5) by the beginning of week 6.

· During week 6 share any concerns or significant observations with the class.
	The quality of the responses to the study guide questions shows the students’ understanding of how the novel connects to the concept of ‘Belonging’ and how textual features and textual details represent ‘Belonging’  

	1.1

1.2

1.3

1.4

12.1

	Deep knowledge: Close study of the novel in terms of context and its impact on the representation of  ‘Belonging’
Substantive communication: Presentation of research based on the key idea of context and how it impacts on the representation of ‘Belonging’

	Week 3 - 4: Four Lessons commencing lesson 3 week 3: Introduction to the Context – Historical/Cultural/Social of the Prescribed Text

Perceptions and ideas of belonging, or of not belonging, vary. These perceptions are shaped within personal, cultural, historical and social contexts. A sense of belonging can emerge from the connections made with people, places, groups, communities and the larger world.
When considering how the concept of ‘Belonging’ is represented in texts and why it is represented this way you need to understand the impact context has on a composer and his or her text.
To prepare you and your fellow students for the study of Romulus My Father you will be allocated or you can select one of the following aspects of Gaita’s and the novel’s context:
· Post-WW2 migration to Australia (e.g. Welcome Wall at National Maritime Museum)

· Government restrictions on assisted migrants in the 1950’s

· 1950/60’s rural Victoria

· Cold War – Communism versus Western Democracy, suspicion of ‘New Australians’
· Rural isolation in country Victoria

· The treatment of the mentally disturbed in the 1950’s

· Context of Gaita – 1998, Victoria. You could visit:

· http://www.lifenarrative.net/resources/australia-life-writing/raimond-gaita.html
· http://www.lifenarrative.net/articles/articles/romulus,-my-father-a-colloquy..html 

· http://www.education.theage.com.au/pagedetail.asp 

You task is to investigate the aspect in two lessons and then spend two lessons preparing and presenting your findings in a format that has the potential to enhance the learning outcomes of you and the students in your class. You could present the information as a:

· Report 

· Visual representation that includes key words and images

· Poster

· Time-line

· Mind map 
· Venn diagram

· Free choice
	Students demonstrate understanding of the key idea of context and its impact on the representation of ‘Belonging’ through the quality and relevance of their research in a format of their own choosing

	1.4

4.3
8.2

8.4

8.5
11.1

11.2

11.3

11.4

	Narrative: Using the narrative form to explore and test the concept of ‘Belonging’ using Romulus My Father as a stimulus text

Substantive communication: Composing an extended narrative reflecting the concept of ‘Belonging’
	Week 4: Two Lessons: The Writing Task

To develop your skills as a confident writer of texts that reflect the concept of ‘Belonging’ you need to be constantly practising the craft of writing. You will have two lessons to plan and then compose a text. In the HSC you will only have 30 minutes to plan and write a text in response to the Section II Writing Task!
Use your prescribed text as a stimulus for a writing task: 

· You could feature the perspective of one of the characters in the novel towards the notion of ‘Belonging’.

· Use one of the main ideas from your novel such as alienation through mental illness to shape your text.
· Take a key quote from you’re the novel and use it as a focus for your text.
· Compose a transcript of an interview with two people in the novel who migrated to Australia. Explore in the transcript what belonging meant to them’ the barriers they encountered; and how their experiences shaped their attitude to belonging. 
· Compose a text about not belonging using the setting of the novel or Gaita’s mother Christine. 

N.B. Assessment Task 2: Portfolio

You will need to include one of your imaginative tasks in your portfolio!
	The quality and skill of the narrative shows that the students are developing an understanding of ‘Belonging’ and the ability to compose a well crafted text based on their prescribed text Romulus My Father

	1.1

1.2

1.3

10.3
11.3

12.1

	Substantive communication: Delivery of an oral presentation focused on the overarching ideas of the novel
Deep understanding: Focus on the overarching ideas of the novel

Problematic knowledge: Consideration of different perspectives of ‘Belonging’
	Weeks 5 – 6: Oral task: The Big Picture – Individuals and Belonging
During your close analysis of Romulus My Father you have been asked to complete a detailed study guide. This close study ensures that you confidently know the text and how it relates to the concept of ‘Belonging’.  It is equally important to have an overarching understanding of the novel in terms of ‘Belonging’. Therefore, your task this week is to select one of the following tasks and prepare a three minute oral presentation. 
· Explore how is the concept of ‘Belonging’ is reflected in the recount of the lives of either Romulus, Christine, Raimond or another individual in the novel.
· Gaita only presents his perspective of his mother; imagine that you are Christine, explain how you feel about being alienated by your family and society. 

· Imagine you are Gaita; explain why you were so focused on presenting the story of your family in such a detached fashion. 

· Discuss how the physical environment impacted on the individual’s notion of belonging in the novel.
· Imagine you are Romulus; discuss your experiences of being a migrant in the 1950’s; especially one who arrived with such skills as a tradesman. 
· Free choice negotiated with the teacher.
Ensure that you employ some quotes from the novel to add to the authenticity of the presentation.
	Quality of oral presentations shows that students have developed a deep understanding of the novel and how it relates to the concept of ‘Belonging’


Resource 4: Comparison/Contrast Table – Romulus My Father & Texts of Own Choosing
	Aspects
	Romulus My Father
	Texts of Own Choosing 1
	Texts of Own Choosing 2
	Texts of Own Choosing 3

	Context


	
	
	
	

	Perspectives


	
	
	
	

	Textual Features


	
	
	
	

	Textual Details


	
	
	
	

	Belonging Theses/Lines of Argument

	
	
	
	

	Personal Critical  Response


	
	
	
	


Resource 5: Study Guide for Romulus My Father
Chapter 1

1. Early in this chapter Romulus’ cultural context is established.  These early influences on his character become the essence of his identity. Where does Romulus feel he belongs and what aspects of his culture become ingrained in his character?

2. Comment on Raimond’s perspective of how he feels that he does not belong to the world of his father. What comparisons are drawn? (pg 2 – 4)

3. How in the statement, ‘Childhood as we know it….’ (pg 2), positions the reader towards a particular perspective?

4. Discuss the effect of the use of past and present tense to establish the form of this text.

5. How did Romulus not belong to Christine’s middle class background? What made him acceptable to her parents? (pg 6, 7)

Chapter 2

6. This chapter begins with the arrival of the Gaita’s to Australia in 1950. Clearly their immediate difference is highlighted by the term ‘immigrant’; later terms such as ‘new Australian’ and foreigner are used.  How do these labels alienate and how does Romulus reconcile these? (pg 16)

7. Describe the historical context of Baringhup.

8. How does the landscape become symbolic of Romulus’ sense of alienation? (pg. 14)

9. The need to connect or belong is essential to the human spirit. How does Romulus try to establish a sense of ‘community’ in his new environment? (pg 14, 15)

Chapter 3

10. What aspects of the landscape illustrate the tensions between the desire to belong and alienation? (pg 21 – 23)

11. Christine was ‘a troubled city girl from Central Europe’; how did she reconcile her isolation? How does Raimond’s representation of her position the reader? (pg 25, 31, 32, 33) What techniques highlight her desperate alienation?

12. Acceptance can be fundamental to belonging. How does the juxtaposition of Romulus’ response to two differing episodes highlight his misunderstanding and therefore, his difference to the locals around him? (pg 28, 29)

Chapter 4

13. Hora’s relationship with Romulus illustrates a deep sense of belonging. How is Hora’s respect for Romulus contrasted with his disrespect for Christine to show that belonged in Hora’s world? (pg 44 – 47)

14. What does ‘Pass auf mein lieber Fritz’ (Watch out my dear Fritz) illustrate about the connection between Hora and Raimond? (pg 47)

15. ‘Like most Europeans.’ this phrase sets Romulus apart from the author’s perspective. How does Raimond view himself as different? (pg 48) 

16. The significance of the relationship between father and son is strongly illustrated by the ‘spartan’ description of life at Frogmore. How does the richness of the language contrast with this description and what is its impact on you as a reader? (pg 53 - 54)

Chapter 5

17. How does the changing perspective of Raimond show his separation and lack of belonging compared to the attitudes of his father? (pg 60 – 62)

18. What does the quote ‘Be careful what you do. If you were to do anything bad….the disappointment would kill your father’, illustrate about the implications of belonging to a close relationship?

19. What are some other implications of belonging to a relationship that are explored on page 69?

Chapter 6

20. This chapter focuses on the dysfunctional relationship between Raimond’s mother and Mitru. What were the implications for Mitru of taking someone that did not belong to him?

21. How does the contrasting imagery on pg 91 – 2 represent the complexity of belonging or ‘ownership’ in these two characters’ relationship?

Chapter 7

22. What is the effect of ‘work’ used as a metaphor for Romulus’ character and how does it relate to the concept of belonging? (pg 98 – 99)

23. Explain what might be meant by ‘...he belonged to a long tradition of European thought which celebrated …a community of equals…’ What did this mean for Romulus in his Baringhup? (pg 100)

24. How is tolerance related to the concept of belonging?

25. Gaita’s philosophical reflection on personality and character highlight attributes that are valued in relation to belonging to a society. How is this reflected in the characters in the memoir? Why are these two words emphasised in italics? (pg 102 -104)

Chapter 8

26. On pages 112 – 114 Gaita is retrospective about the impact of his mother’s death. How does the benefit of hindsight further his understand his mother? What aspects illustrate his disconnection from her?

Chapter 9

27. The metaphor of the ‘Prayer for the Dead’ exemplifies the moral world that Romulus belonged to. How is this metaphor exemplary of his life so far? (pg 121 -122)

28. Connection to a place/landscape helps to explain who we are. How is this statement true for Raimond and his father? (pg 123 - 124)

29. How is Romulus’ insanity a representation of his shattered cultural identity? (pg 126 -127)

30. The end of this chapter identifies significant moments for Raimond. What language technique is used to emphasise this and what is its effect?

Chapter 10

31. Despite the difficulties in the relationship, what kept the bond between Hora’s and Romulus’ relationship and what does this tell you about the concept of belonging? (pg 148)

32. How does Hora demonstrate through the dialogue with Raimond that he will always belong to his context? (pg 158 -159)

Chapter 11

33. What values belonged to the world of Romulus? (pg 165 – 167)

34. What is Romulus’ perspective on the past? (pg 171)

35. What qualities of Romulus’ character helped him to be accepted as part of the community of Maryborough? (pg 174)

36. Despite their differences explain the deep sense of belonging to each other between father and son? (pg 176)

Chapter 12

37. In this chapter we see the intermingling of two different cultures. How did the hippies try to be part of Romulus’ world? (pg182)

38. How can political ideas such as multiculturalism, shape a concept of belonging? What ‘realities’ does the text show? (pg 183)

39. How do pages 192 -193 illustrate that ‘blood’/family bonds run deep?

40. Belonging involves communication and understanding. How does Romulus’ morality alienate him from others? (pg 197)

Chapter 13

41. Raimond’s eulogy at his father’s funeral best sums up a man that had a ‘sense of common humanity’. What does this reveal about belonging? (pg 207)

42. What is Neil Mikkelsen symbolic of? (pg 208)

Weeks 7 - 8: The Integrated Response – ‘High-range responses used key terms particular to their focus area to create their own thesis, and displayed an ability to evaluate and analyse. Highly developed responses reflected a personal engagement with the question and a flair for the craft of writing’ (NSW BOS, 2007, Notes From the Marking Centre, p. 6). 
	Syllabus content
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	1.1

1.2

1.3

2.1

2.2

2.3

3.1

3.2

3.3

3.4

8.1

10.1

10.2

10.3

12.1

	Deep understanding: Focus on the key concept of ‘Belonging’ through the novel and texts of own choosing
Substantive communication: Composing an extended response to the novel and texts of own choosing 

Higher-order thinking: Composing an integrated response that is coherently linked by a clear thesis


	Integrated Response

Over the next two weeks you will be focused on developing the skills required to compose an integrated response to Romulus My Father and at least two texts of your own choosing. 

In Section III of Paper 1 of the HSC examination you are required to compose an integrated response - linking and considering the ideas and concepts of texts and arriving at a better understanding of the concept of ‘Belonging’. The question must shape your response – the prepared essay can be a problem if you are inflexible and do not know your texts well. 

Suggestions
· Respond immediately to the question or statement. You could agree or challenge it.

· Develop conceptually a thesis or line of argument that relates to the question or statement and sustain this throughout your response. 

· Use your texts to support or challenge the thesis or concept.

· Give a brief overview of the composer’s context and the composer’s perception and representation of ‘Belonging’, values and attitude, and how this shapes the underlying assumptions.

· Examine the relevant aspects of the texts in relation to ‘Belonging’.  Do not retell the plot and do balance the discussion of your texts.

· Remember you are required to focus on how a text shapes meaning so you must discuss and compare HOW this is done in all of the texts.  

· You must demonstrate an understanding of how you are positioned by texts.

· Select the texts of your own choosing that you are enthusiastic about. 
· Let your voice and ideas be heard on the concept of ‘Belonging’ and the texts!
These comments are echoed by the 2007 Notes from the Marking Centre:

‘Highly developed responses demonstrated an ability to engage with the question, enabling students to apply their knowledge and exhibit engagement with their texts and the textual features. Stronger candidates often answered conceptually and/or metaphorically rather than literally… High-range responses used key terms particular to their focus area to create their own thesis, and displayed an ability to evaluate and analyse. Highly developed responses reflected a personal engagement with the question and a flair for the craft of writing. 

Better responses reflected a high degree of fluency and control of language, making perceptive links between their texts’ (NSW BOS, 2007, p. 6).
Making Connections – (Resource 6)
As your response should be shaped by your thesis, it is essential that you integrate your discussion and make strong connections between the texts. Use the texts to support and challenge your thesis.  Read the sheet on how to make connections. 
Exercises
1. Create a mind map and then compose the opening paragraph to the following tasks focusing on presenting a strong line of argument or thesis:

· ‘Attitudes towards belonging have changed over time.’ 

Have you found this to be true in the texts you have examined this year? 
In your answer refer to your prescribed text and at least two texts of your own choosing.
· The NSW English Teachers’ Association (ETA) has organised for HSC students a panel of individuals who will be discussing how the concept of ‘Belonging’ has been represented in a range of texts. You have been invited to select the panel and the texts they will be discussing. You have included your prescribed text and at least two texts of your own choosing.

Compose the transcript of the panel’s discussion. 
· You have been asked to write an article for HSC Online focusing on how ‘Belonging’ has been explored in a range of texts.

In the article targeting students you must refer to your prescribed text and at least two texts of your own choosing.

2. Select one of the tasks and compose the complete synthesis response. A suggested scaffold (Resource 7) has been provided.

3. Ensure that you focus on developing your thesis and making connections between the texts. 
N.B. Assessment Task 2: Portfolio

You will need to include an integrated response and two mind maps in your portfolio!
	Students’ emerging confidence and skill in developing an integrated response with a coherent and clear thesis will be evident in the composing of a response to an exam style question

	1.2

4.3
8.2

8.4

8.5

11.1

11.2

11.3

	Substantive communication: Composing a text reflecting the concept of ‘Belonging’ through place
	Writing Task: Using Place as a Stimulus
During these two weeks when you are focused developing on the integrated response, it is important that you do not lose sight of the writing task that is worth the same marks as the integrated response. Markers will judge your written text on some of the following:
· Structure: Plot structure such as your opening and conclusion – avoid the clichéd ending.

· Punctuation: Correctly punctuate all work and focus on the correct way to record dialogue.

· Paragraphing and Syntax: Whether you employ a range of sentence structures such as simple, compound and complex sentences with different beginnings; and vary your paragraph length.

· Ideas: How the text reflects the concept of ‘Belonging’ and the set task.

· Craft: Your use of language, imagery, poetic devices, symbolism, etc

· Voice: Develop a distinctive voice!

This is reinforced by the feedback from the 2007 Notes from the Marking Centre:

‘They demonstrated structural complexity, cohesion, the use of an authentic, sustained and engaging voice and took advantage of the opportunity the question presented to showcase originality and perceptiveness. The mechanics of language, punctuation, sentence structure and paragraphing were applied skilfully in these responses’ (NSW BOS, 2007, p.5).
Task
In your prescribed text Romulus My Father place is a palpable force that is used to represent alienation and isolation as well as belonging. Re-read key sections of the novel and take note of how place is used to represent belonging or not belonging. Then compose your own text that strongly features place and represents the concept of ‘Belonging’. 
N.B. Assessment Task 2: Portfolio

You will need to include an imaginative task in your portfolio!
	Writing a text based on place shows that the students are developing an understanding of ‘Belonging’ and ability to compose a well crafted text.


Resource 5: Making Connections in an Integrated Response

When making connections between texts in your integrated response:

· Use your thesis or line or argument to drive and shape the response rather than the texts. By doing this you are more likely to compose an integrated response as you will be using your prescribed text and texts of own choosing to develop, support and even challenge your thesis.
· Don’t resort to just using a simple, brief link at the end or beginning of a paragraph. You can still do this, but this should not be your only connection.
· Integrate your connections. As you are discussing a concept or an issue or a character, etc, make a connection to another text. Continue to do this throughout your response. When you move onto an in-depth discussion of your next text, such as a text of your own choosing, continue to make connections.
· Use connecting words such as:

· By comparison …

· By contrast …

· On the other hand …

· Linked to this concept …

· A comparable use of …… can be seen in

· Associated with this idea is ……..

· A parallel can be drawn with …

· A similar technique/idea is used in …

· An extension of this idea can be seen in …

· A development of this idea can be seen in …

· A simplification of this idea can be seen in ….

· Similarly

· An aspect of this idea is developed in ….

· An element of this is captured in …….

· Another way of portraying this is shown in ……

· A comparable text is …

Resource 6: Suggested Scaffold for an Integrated Response

· The question must drive and shape your response.
· Your thesis or line of argument must be developed and sustained. 
· Integrate your discussion of the ideas and the textual features and details of your texts using your thesis to shape the analysis.
· Select texts of own choosing that connect and contrast with how the concept of ‘Belonging’ has been explored and represented.

· Your personal response to how ‘Belonging’ is represented and how your way of thinking has been challenged is valued!
It is always best to allow the question or the statement provided to shape your response; however a scaffold has been included if you need the support. You do not have to start with your prescribed text, but remember if you are pushed for time this text must be dealt with in your response.

Paragraph 1: Immediately address the question or statement and introduce your thesis or line of argument that challenges or supports it. You could outline how your texts support or challenge the thesis, but it is not necessary to list the texts.
Paragraph 2: Connect to the question or statement through your thesis and your prescribed text by discussing whether the text supports or challenges the question or statement. Briefly discuss the composer’s context, assumptions and perspectives, and how these influence the text and the representation of ‘Belonging’.

Paragraphs 3 - 5: Use the question or statement to discuss those aspects of the text that are relevant. As you discuss how the text supports or challenges the question integrate an analysis of the textual features and details that convey the aspects of ‘Belonging’. Use quotes from the text, but do not use lengthy quotes that are not explained or linked to your discussion.  Make connections with one or more of the other texts.

Paragraph 6: Link the discussion of your prescribed text with your text of own choosing. State if the text challenges or supports the question or statement or how this text further develops your thesis. Describe the context, assumptions and perspectives of the composer and the relevance to the text.

Paragraphs 7 - 9:  Now use the question or statement to discuss those aspects of the text that are relevant to the concept of ‘Belonging’. Integrate an analysis of the textual features and details that convey the concept. Use quotes from the text, but do not use lengthy quotes that are not explained or linked to your discussion.  Make connections with one or more of the other texts.
Paragraph 10:  Link the discussion of your next text of own choosing to your prescribed text. State if the text challenges or supports the question or statement or how this text further illustrates your concept. Describe the context, assumptions and perspectives of the composer and their relevance to the text.

Paragraphs 11 – 13: Now use the question or statement to discuss those aspects of the text that are relevant. Use quotes and integrate your discussion of the textual features and details. Make connections with your prescribed text and/or the previous text.

Paragraph 14: Conclude by returning to your thesis and what you have discovered. You must link back to the question or statement. 

Weeks 9 - 10: Revision of the Area of Study Demands - ‘They demonstrated structural complexity, cohesion, the use of an authentic, sustained and engaging voice and took advantage of the opportunity the question presented to showcase originality and perceptiveness’ (NSW BOS, 2007, Notes from the Marking Centre, p. 5). 
	Syllabus content
	Quality Teaching
	Learning and teaching activities
	Evidence of learning

	1.1

1.2

1.3

1.4

2.1

2.2

2.3

3.1

3.2

3.3

3.4

4.1

4.2

4.3

	Deep knowledge: Focus on the key demands of the HSC 
High-expectations: Students required to meet the challenging demands of the HSC exam

Background knowledge: Connecting analysis of texts to prior knowledge of language forms and features, and how the concept of ‘Belonging’ is represented
	Overview - Paper 1 Area of Study 

In your HSC examination you will be required in Paper 1 to respond to three sections:
1. Reading Task: Responding to at least three texts and analysing their textual details and features in terms of ‘Belonging’.

2. Writing Task: Composing a written piece linked to the concept of ‘Belonging’
3. Integrated Response: Composing an extended integrated response to your novel and texts of own choosing.

This week you are going to examine the expectations of Paper 1 and practise doing exam style questions.
Reading Task – Resource 7
You could be given three texts such as a graphic, a prose piece such as an extract from a novel and a non-fiction piece such as a news article. There are likely to be questions on each of these texts that will test your knowledge of how the composer shapes your understanding of and response to conflict.  When you answer the questions, remember to:

IDENTIFY language feature, EXEMPLIFY, EXPLAIN and EXTRAPOLATE by discussing what the language feature reveals about conflict and what impact it has on the responder. Refer to Resource 7.
Writing Task
There are only so many types of tasks the examiners can ask you to do in response to ‘Belonging’. Write for a specific audience and use the appropriate language and form. Just remember that you will be judged on writing skills.

Extended Integrated Response 

This third section in Paper 1 is an integrated task just like the one you have been working on with a question reflecting the demands of the Belonging rubric.
Exercises
1. A series of reading task activities.

2. Composing a writing task in 40 minutes.

3. Composing introductions to a range of synthesis tasks.
	Quality of students’ responses to the exam style questions under examination conditions show that they have gained depth of knowledge and understanding about the concept of ‘Belonging’ 

	1.4

4.3

	Narrative: Using the narrative form to explore and test the concept of ‘Belonging’

Substantive communication: composing an extended response reflecting the concept of ‘Belonging’
	Lessons 1 - 2: Writing Task

You need to be flexible when you sit for Section II of Paper I as the prepared response may not be appropriate. Begin to prepare an imaginative composition for ONE of the following questions:
a. Compose an imaginative text based on the concept of ‘Belonging’.

b. Compose an article for a teen magazine that examines the pros and cons of Belonging.
c. Compose a response in any form that features an individual who has enriched or challenged a group or a town.
d. Use the following image as a stimulus for a written response related to the concept of ‘Belonging’.
[image: image1.jpg]



N.B. Assessment Task 2: Portfolio

You will need to include an imaginative task in your portfolio!
	Quality of written texts reflects appreciation of the craft of writing and understanding of how to represent the concept of ‘Belonging’ through textual features and details

	4.1

4.2


	Metalanguage: Focus on using the correct technical language of English
Background knowledge: Connecting analysis of texts to prior knowledge of language forms and features
	Lesson 3: Revision – Focus on the How

You will be placed in teams of three and provided with a text. Look over the notes about Section I: Reading Task and the glossary provided the night before. You have 10 minutes to do the following:

1. Find two ways that the text conveys the concept of ‘Belonging’.

2. Identify four textual features that are used to represent ‘Belonging’ in terms of one of the following: experiences and notions of identity, relationships, acceptance and understanding.
You will then be given two more texts and the same responses must be completed in the allocated time of 10 minutes per text.

In the remainder of the lesson the class will consider the responses to the questions.
	Quality of the students’ analysis of the textual features and details will demonstrate consolidated understanding of how meaning is shaped

	12.2

12.4

12.5

12.6

13.1

13.3

13.4
	Deep understanding: Reflection on learning of key concepts and ideas
	Personal and Critical Reflection

One aspect of your Assessment Task 2 Portfolio is a personal and critical reflection of what you have learned and how you learn.  You will need to consider what you have learned about:
· The demands and expectations of the Area of Study course

· The concept of ‘Belonging’ and how it is represented in texts by composers

· How context influences assumptions, attitudes, values and the representation of ‘Belonging’ 

· Your own personal notion of ‘Belonging’ and how your imaginative texts reflect this notion

· The process of composing integrated and imaginative responses.
	Quality and depth of personal and critical reflection demonstrated in Portfolio by students 


Resource 7: Section 1 of Paper 2 – Reading Task

You could be given three or four texts such as a graphic, a prose piece, e.g. an extract from a novel and a non-fiction piece, e.g. a news article. There are likely to be questions on each of these texts that will test your knowledge of how the composer shapes your understanding of and response to the concept of ‘Belonging’. In the past there has also been a question worth more than the others and this question could require an integrated response to the three or four texts.  


It is essential, when answering the questions that you align your information with the criteria. The criteria for assessment should be considered as part of the question you respond to.  

The reading task could feature the following criteria for assessment: 

In your answer you will be assessed on how well you: 

· Demonstrate understanding of the how the concept of ‘Belonging’ is shaped in and through texts 
· Describe, explain and analyse the relationship between language, text and context. 

When you answer the questions, remember to:

IDENTIFY language feature, EXEMPLIFY, EXPLAIN and EXTRAPOLATE by discussing the meaning conveyed by the language features and textual details about Belonging and what impact it has on the responder. For questions on individual texts: 

· Make sure you know the features of various forms of text so that you can comment on how the form of the text may be appropriate to the content.

· Closely analyse the features of a visual. E.g. Positioning, composition, framing, contrast, lighting, point of view, gaze, body language, apparel, vectors, colour, symbolism, etc.

· You could be asked to compare and contrast the texts in the question (usually the last one). Ensure that you:

· Refer not only to the selected text but give reasons why you rejected the other texts

· Compare and contrast the language features of the texts, clearly indicating why the text you have selected effectively represents ‘Belonging’.
In Paper 1, you must understand the key terms and appreciate that you are expected to be able to analyse how composers make meaning and shape response. These key words are important:

HOW 
· How does the composer convey his/her ideas about ‘Belonging’ through language features and form?
· How do the language techniques used by the composer impact on the responder’s feelings, emotions and ideas?
PURPOSE 
The purpose could be to:

· Entertain
· Express an opinion
· Persuade
· Create
· Inform
· Reflect 

The composer’s purpose will influence his/her choice of text, tone, language, form, structure and style.

AUDIENCE
· Consider how the audience has been positioned to respond to the text.
· Consider others’ perspectives and how individuals could be resistant readers and not have a sense of belonging to the text/s.
· The intended audience will influence choice of text, language, form, structure and style.
· Consider the audience of the time the text was released and a modern day audience’s response.

· Their values, attitudes, beliefs and context will shape their response to the text.

TEXTUAL INTEGRITY
· How and why a text is coherent.

· Consider how the form and content of the text relate to each other. 

TEXTUAL FEATURES

The following are just some of the language features that you could consider when you are analysing a text:
Form – purpose, and features of a text influence the construction of a text and will suggest its structure
Level of Usage of Language – slang, colloquial, informal or formal
Person: 1st (I or we), 2nd (you) or 3rd (he, she or they)
Word Choice or Diction – emotive, forceful, factual, descriptive, blunt, graphic, disturbing, informative, etc eg. The writer’s use of forceful verbs such as ‘insist’ and ‘demand’ can be very persuasive
Tone – conveys how the attitude of a writer, how s/he feels – angry, concerned, sad, objective, emotional, etc. (Refer to feeling words) The tone will influence the choice of words
Syntax - Sentence structure - short, simple sentences or truncated (fractured) sentences create tension, haste or urgency; compound or complex sentences are slower and often feature in a formal text

Symbolism –adds layers of meaning can have a powerful impact
Figurative Language and Sound Devices – metaphor, metonymy, hyperbole, simile, personification, assonance, alliteration, consonance, onomatopoeia, etc. These devices have a powerful impact as they work on our senses to strengthen the subject matter of the text.  
Icons- a single person, object or image that represents complex ideas and feelings

Repetition- of words or syntax (order of words) for emphasis and persuasion
Contrast – paradox, antithesis, oxymoron, juxtaposition, etc
Humour – incongruity, parody, satire, exaggeration, irony, puns, etc.
Visuals – composition, angle, framing, positioning, orientation, body language (facial expressions, gestures, etc), lighting, contrast, point of view, symbolism, omissions, colour, gaze, vectors and rule of thirds, etc.

Gaps and Silences – what is not said; whose voice is not heard and whose voice dominates?
Textual Features
Alliteration: repetition of the consonants at the start of words in a sentence or phrase
Consonance: repetition of the consonants throughout a sentence of phrase
Disjunction: A conjunction such as ‘but’ or ‘yet’ that dramatically interrupts the rhythm of a sentence 
Ellipsis: a dramatic pause (…).  It can create tension or even suggest that there are some words that cannot be spoken. 
Emotive Language: words that stir the reader’s emotions 
Exclamation: exclamatory sentence ending in an exclamation mark to convey high emotion 
Fractured or Truncated Sentences: incomplete sentences that increase tension or urgency or reflect the way people speak to each other
Imagery: vivid pictures are created by words.  The reader can be transported to another place and time or visualise a character clearly 

Imperative Voice: forceful use of the verb at the start of a sentence or phrase
Juxtaposition: layering images/scenes to have a dramatic impact
Linear: sequential – in order 
Metaphor: a comparison between two objects when one becomes the other.  It adds further layers of meaning about the object being compared.
Mise-en-scene: what is placed in the scene by the director such as: lighting, choice of actors, props, composition.
Modality: the force the words are delivered at.  High modality is forceful and low modality is gentle.  

Non-Linear: non-sequential narrative
Onomatopoeia: a word that echoes the sound it represents.  The reader can hear what is happening in the scene. 
Personification: giving human characteristics to a non-human.  Inanimate objects take on a life of their own. 
Perspective: a way of looking at individuals, issues, events, texts, facts and so on. 

Plosive Consonants: using harsh sounds in a sentence or phrase 
Representation: how a composer conveys meaning through textual features and details  

Setting: location of a story – internal and external 
Sibilance: repetition of the consonant ‘s’ – can make a line sound melodious and sweet or cold and icy 
Simile: when two objects are compared using ‘like’ or ‘as’ 

Symbolism: When an object stands for one or more ideas 

Syntax: sentence length and structure 

Tense: present tense – set in the present. Past tense – set in the past. Future tense – the events are predicted. 
Theme: message or moral of a story.  Themes make us ponder the big issues in life.  
Third Person: writing about people or an individual. It enables the writer to become detached from what is happening; however, word choice can invoke a multitude of feelings in the reader, regardless of the tense. 

Tone: the way the composer or character feels – conveyed by the composer’s choice of words. 

Visual Terms

When you are decoding an image or graphic you could refer to some of the following features or techniques:

Composition: What is included in a visual is usually deliberately placed there or included.  This also applies to what the composer has omitted.  Therefore, consider all inclusions and omissions such as: surroundings, objects, clothing, etc.  

Intertextuality: Appropriating or referring to images or ideas from other texts to make an important point.

Colour and tone: In a black and white image examine the use of contrast, light and darkness.  In a colour image, colours are used to signify feelings and evoke a response.  E.g. Red conveys passion, anger, hell, vitality, etc whereas blue conveys peace, harmony or even coldness.  

Framing: The same camera shots and angles relevant to film are applicable to visuals.  Close ups, extreme close ups, medium shots, long shots, tilted up or down shots and so on are relevant.
Body language and gaze: Examine facial expressions, gestures, stance or position as these features can convey the attitude, feelings or personality of the individual being drawn or photographed.  Take note of the direction of the subject’s eyes.
Rule of thirds: Used by the great Dutch painters the rule of thirds can be useful for some images.  Divide an image into thirds from the top and sides and look at the placement of people and/or objects.  An object in the top third is usually empowered whereas anything in the bottom third is disempowered.  
Vectors: This refers to the line that our eyes take when we look at a visual. E.g. If all of the subjects are tall, long and upright our eyes follow straight vectors that lead to the top of the frame.  This could make the subject seem powerful or inflexible.
Standard and Advanced Area of Study: Assessment Task 1

Weighting:  Viewing and Representing – 15%

Advanced Outcomes to be assessed:

6. A student engages with the details of text in order to respond critically and personally.

7. A student adapts and synthesises a range of textual features to explore and communicate information, ideas and values, for a variety of purposes, audiences and contexts.
11. A student draws upon the imagination to transform experience and ideas into text demonstrating control of language.

Standard Outcomes to be assessed:

6. A student engages with the details of text in order to respond critically and personally.
7. A student adapts and synthesises a range of textual features to explore and communicate information, ideas and values for a variety of purposes, audiences and contexts.
11. A student draws upon the imagination to transform experience and ideas into text, demonstrating control of language.
Nature of the Task
In Sydney the Welcome Wall has been constructed to celebrate the journey of migrants to Australia and the contribution they have made to our development as a country. The wall is a symbolic, poignant reminder that these migrants belong physically to their new land, but the wall does not tell us their individual stories, such as whether they experienced alienation through discrimination or because of language barriers.  
Your task is to create a ‘Belonging’ wall (which may be virtual) that represents conceptually the experiences and the notions of ‘Belonging’ that the characters that you have encountered in your prescribed text Romulus My Father and at least two other texts of your own choosing.  The wall should feature:

· Text – such as: key quotes and words that reflect the key ideas, values and notions of ‘Belonging’

· Graphics and images that signify the context, experiences and perceptions of ‘Belonging’
If your wall is virtual you could include:

· Sound bytes – such as statements by characters, interviews with a composer or other characters that provide a different perspective of the characters or music that represents the key ideas of ‘Belonging’.

· Video clips – such as a panning shot of a place (place features strongly in Romulus My Father), a family gathering or a loop of static images accompanied by sound showing change in perceptions of belonging.

· Hyperlinks to relevant websites or to an alternative wall that represents those characters whose perspectives are absent from the text or who have experienced barriers that prevent belonging.

Purpose
The purpose of this assessment task is to:

· Further develop your understanding of the importance of integrating the key ideas of your texts and having a conceptual understanding of ‘Belonging’

· Create an engaging, thought-provoking learning object that has the potential to improve student learning outcomes  
Audience
As the wall will be viewed by year 12 students you need to consider carefully the images and text that you include on the wall. If you and your fellow students are to achieve good results in the HSC a deep personal and conceptual understanding of ‘Belonging’ and how it is represented and conveyed in the prescribed text and texts of own choosing must be developed. 

Presentation
· Your wall can be presented in a range of mediums of production, such as a:
· Poster

· Diorama 

· Model

· Virtual wall: a power point, a graphic, a short film, a slide show,  a web page, a blog or wiki, etc. 

· You will need to provide precise instructions about how you would like the ‘wall’ to be presented; such as: using a data projector to project the virtual wall. If your wall is virtual you will need to email the presentation or submit a CD or flash drive with the file. 
Suggested Approach
To create an integrated conceptual wall you could use belonging or not belonging to a place as the common link. 
E.g. 

· In Romulus My Father the landscape acts as an alienating and inclusive force for different characters. Therefore, you could use a visual image of the landscape with a picture of two characters: Christina who is an outsider in the landscape and Romulus who finds a place where he belongs; and add key quotes and words that represent belonging or not belonging. 
· In the Stephen Johnson film Yolngu Boy, Botj is alienated spiritually and emotionally from his country whereas Lorrpu and Milika who have been initiated into manhood become even more connected to the land after their journey with Botj through Yolngu sacred land. Thus, you could use an image of the sacred site – the ancient escarpment with a picture of Botj and the two boys accompanied by key quotes and words that represent belonging or not belonging. If your wall is virtual you could even add a clip from the film.

· In the poem ‘William Street’ by Slessor speaks affectionately about the Sydney street in Kings Cross that is considered to be seedy by many. You could use a photograph of the streetscape and include images of the people that inhabit this street and include key quotes and words that represent Slessor’s strong sense of belonging and how others choose to be critical of this place and not desire to belong.  If your wall is virtual you could include city sounds or a reading of the poem emphasising Slessor’s willingness to belong.
You will be assessed on how well you:
· Imaginatively constructs a ‘wall’ using an appropriate range of processes and technologies that appeal to an audience of peers 
· Visually represent the concept of ‘Belonging’ in your prescribed text and two other texts of your own choosing
· Engage personally with the key ideas of the prescribed text and two texts of own choosing 
· Makes meaningful connections between texts with the concept of ‘Belonging’ by adapting and synthesising a range of textual features
Area of Study – ASSESMENT TASK 1 ADVANCED MARKING GUIDELINES
	Criteria
	Marks

	· Skillfully constructs a ‘wall’ using an appropriate range of processes and technologies that appeal to an audience of peers 

· Skilful visual representation of the concept of ‘Belonging’ in the prescribed text and two other texts of your own choosing

· Insightful personal engagement with the key ideas of the texts

· Insightful meaningful connections between texts with the concept of ‘Belonging’ through adaptation and synthesis of a range of textual features
	15 - 13

	· Effectively constructs a ‘wall’ using an appropriate range of processes and technologies that appeal to an audience of peers 

· Effective visual representation of the concept of ‘Belonging’ in the prescribed text and two other texts of your own choosing

· Thoughtful personal engagement with the key ideas of the texts

· Thoughtful meaningful connections between texts with the concept of ‘Belonging’ through adaptation and synthesis of a range of textual features
	12 - 10

	· Soundly constructs a ‘wall’ using appropriate processes and technologies that appeal to an audience of peers 

· Sound visual representation of the concept of ‘Belonging’ in the prescribed text and two other texts of your own choosing

· Sound personal engagement with the key ideas of the texts

· Sound connections between texts with the concept of ‘Belonging’ 
	9 - 7

	· Constructs a ‘wall’ using limited processes and technologies that appeal to an audience of peers 

· Limited visual representation of the concept of ‘Belonging’ in the prescribed text and other texts of your own choosing

· Limited personal engagement with the texts

· Limited connections between texts
	6 - 4

	· Constructs a ‘wall’ using elementary processes and/or technologies that may appeal to an audience of peers 

· Elementary visual representation of the concept of ‘Belonging’ in the prescribed text and other texts of your own choosing

· Elementary personal engagement with the texts

· Little or no connections between texts
	3 - 0


Area of Study Assessment Task 2: Portfolio

Language Modes and Weighting:

Reading: 5%
Writing: 10%
Advanced Outcomes to be assessed:

1. A student explains and evaluates the effects of different contexts of responders and composers on texts.

2. A student explains relationships among texts.

3. A student develops language relevant to the study of English.

4. A student explains and analyses the ways in which language forms and features, and structures of texts shape meaning and influence responses.

8. A student articulates and represents own ideas in critical, interpretive and imaginative texts from a range of perspectives.
10. A student analyses and synthesises information and ideas into sustained and logical argument for a range of purposes, audiences and contexts.

11. A student draws upon the imagination to transform experience and ideas into text demonstrating control of language.

12. A student reflects on own processes of responding and composing.

13. A student reflects on processes of learning.

Standard Outcomes to be assessed:

1. A student demonstrates understanding of how relationships between composer, responder, text and context shape meaning.

2. A student demonstrates understanding of the relationships among texts.

3. A student develops language relevant to the study of English.

4. A student describes and analyses the ways that language forms and features, and structures of texts shape meaning and influence responses.
8. A student articulates and represents own ideas in critical, interpretive and imaginative texts from a range of perspectives.
10. A student analyses and synthesises information and ideas into sustained and logical argument for a range of purposes and audiences.

11. A student draws upon the imagination to transform experience and ideas into text, demonstrating control of language.

12. A student reflects on own processes of responding and composing.

13. A student reflects on own processes of learning.
.

Expectations:
You are required to submit a portfolio that includes tasks that you have been doing during the 10-week Area of Study unit.  Your portfolio must include the following:

· The comparison and contrast tables

· One imaginative task of your own choice or based on the tasks provided in class

· The integrated task you have been working on in class

· Two concept mind maps based on ‘Belonging’

· A reflection statement that explains what you have discovered and learned about ‘Belonging’ and about your own processes of learning.

The portfolio is designed to assist you in your learning journey through the Area of Study.  You will not be marked on neatness, but on the quality of your work.  Your tasks can be submitted to your teacher for editing and suggestions prior to the submission of the portfolio. 

You will be assessed on how well you:

· Articulate a critical and personal understanding of concept of ‘Belonging’

· Analyse and explain (ADV) or describe (STAND) the ways composers represent the concept of ‘Belonging’

· Demonstrate control of language and structure appropriate to audience, purpose, context and form
· Reflect on own processes of responding, composing and learning.
AOS – ADVANCED & STANDARD MARKING GUIDELINES
	Criteria
	Marks

	· Articulates an insightful critical and personal understanding of concept of ‘Belonging’

· Analyses and explains (ADV) or describes (STAND) skillfully the ways composers represent the concept of ‘Belonging’

· Demonstrates skilful control of language and structure appropriate to audience, purpose, context and form

· Reflects insightfully on own processes of responding, composing and learning
	15 - 13

	· Articulates a thoughtful critical and personal understanding of concept of ‘Belonging’

· Analyses and explains (ADV) or describes (STAND) effectively the ways composers represent the concept of ‘Belonging’

· Demonstrates effective control of language and structure appropriate to audience, purpose, context and form

· Reflects thoughtfully on own processes of responding, composing and learning
	12 - 10

	· Articulates a sound critical and personal understanding of concept of ‘Belonging’

· Analyses and explains (ADV) or describes (STAND) soundly the ways composers represent the concept of ‘Belonging’

· Demonstrates sound control of language and structure appropriate to audience, purpose, context and form

· Reflects soundly on own processes of responding, composing and learning
	9 - 7

	· Articulates a limited understanding of concept of ‘Belonging’

· Describes the ways composers represent the concept of ‘Belonging’

· Demonstrates limited control of language and structure 

· Reflects in a limited manner on own processes of responding, composing and learning
	6 - 4

	· Articulates an elementary or no understanding of concept of ‘Belonging’

· Describes some or no textual features or details

· Demonstrates elementary control of language and structure 

· Some or no reflection on own processes of responding, composing and learning
	3 - 0


Suggested Texts of Own Choosing for Students
Films
Australian Rules

A Beautiful Mind

Band of Brothers

Bend it Like Beckham

Beneath Clouds

Bride and Prejudice

Children of Men

Cruel Intentions

Earth 

Fire
Floating Life

Homelands
Howl’s Moving Castle

Little Miss Sunshine

Miss Potter

Monsoon Wedding

My Big Fat Greek Wedding

One Night the Moon
Radiance - http://australianscreen.com.au/titles/radiance/clip1/ 
River Queen
Shifting Sands – My Colour Your Kind (1998) - http://australianscreen.com.au/titles/shifting-sands-my-colour/clip1/  - (Short film about being caught between two cultures)
Shine
Spirited Away

The Devil Wears Prada
The Home Song Stories
The Kite Runner
The Lives of Others
The Mighty

The Pursuit of Happyness

The Talented Mr Ripley
The Tracker

Yolngu Boy

Water

Whale Rider

Television Shows
Australian Story

Big Brother

Ugly Betty

Survivor
Documentaries

Beyond Sorry (2005) - http://australianscreen.com.au/titles/beyond-sorry/clip1/ (Stolen children – not belonging to family and place) 
Blood Brothers – From Little Things Big Things Grow (1993) - http://australianscreen.com.au/titles/blood-brothers-little-things/clip2/ (Fabulous clip about belonging to the land – ‘No land, no people’)
Bran Nue Dae (1991) – http://australianscreen.com.au/titles/bran-nue-dae/clip1/ - (Separation from family – assimilation – ‘I’ll be coming back home.’)

Gulpilil – One Red Blood (2002) - http://australianscreen.com.au/titles/gulpilil-one-red-blood/clip1/ (Caught between two worlds – ‘I was a lost child’)
Letters to Ali (2004)

Molly and Mobarak (2003) – http://australianscreen.com.au/titles/molly-mobarak/clip1/ - (Hazara refugees trying to be accepted and belong in Young)
Shifting Sands – My Colour Your Kind (1998) - http://australianscreen.com.au/titles/shifting-sands-my-colour/clip2/ 
Yellow Fellow (2005) - http://australianscreen.com.au/titles/yellow-fella/clip1/ (Alienation)
Novels
A Far Country – Daniel Mason
A Thousand Splendid Suns - Khalid Hosseini

Catcher in the Rye – J.D. Salinger

Daughter of the Wind - Suzanne Fisher Staples

Divisidero – Michael Ondaatje

Feral Kid – Libby Hathorne

Heart of Darkness – Joseph Conrad (‘We live as we dream – alone’, Conrad)
Inheritance – Lan Samantha Chang

Lord of the Flies – William Golding

Of Mice and Men – John Steinbeck

Ten things I hate about me -  Jamilah Towfeek

That Eye the Sky – Tim Winton 

The Chant of Jimmy Blacksmith - Thomas Keneally
The Child in Time – Ian McEwan

The Kite Runner – Khalid Hosseini

The Other Side of Truth – Beverley Naidoo

The Riders – Tim Winton

The Secret River – Kate Grenville

The Story of Tom Brennan – J.C. Burke

The Unknown Terrorist – Richard Flanaghan

Things Fall Apart – Chinua Achebe

Under the Persimmon Tree – Suzanne Fisher Staples

Wild Cat Falling – Colin Johnson
Picture Books
Belonging – Jeannie Baker (See interview, http://www.jeanniebaker.com/focus_web/belonging_interview.htm) 
The Arrival – Shaun Tan

Way Home – Libby Hathorne

Short Stories
http://ibelong.britishcouncil.org/english/stories/ - Stories on the theme of belonging

Black Juice: ‘Singing My Sister Down’ – Margo Lanaghan
Interpreter of Maladies – Jhumpa Lahiri

‘The Dead’ – James Joyce (http://www.online-literature.com/james_joyce/958/) 
The Fig Tree – Arnold Zable

The Turning – Tim Winton

Plays
Othello
The Tempest

Taming of the Shrew

No Sugar – Jack Davies
Waiting for Godot - Beckett
Poetry & Songs
By the River – Herrick

‘From Little Things Big Things Grow’ – Kevin Carmody - (The Gurindji people’s claim initiated the Indigenous land rights movement.)
‘Masque’ – Deb Westbury

‘Mending Wall’ – Robert Frost

‘My Artist Son’, ‘Municipal Gum’ & ‘We are Going’ – Oodjeroo Noonuccal
‘My Beautiful Child’ & ‘Took the Children Away’ – Archie Roach

‘My Island Home’ – Christine Anu

‘The Wasteland’ - T.S. Eliot (http://eliotswasteland.tripod.com/)
‘William Street’ – Kenneth Slessor

Speeches
Chief Seattle, http://www.halcyon.com/arborhts/chiefsea.html 

Websites
Belonging, A Century Celebrated, http://www.belonging.org/misc-pages/people_place.html 

Belonging: Voices of London Refugees, http://www.museumoflondon.org.uk/English/EventsExhibitions/Community/Belonging/ 
Refugee Migrant Stories, http://www.essington.nt.edu.au/Online%20Resources/TOR_Refugee_Migrant_Stories2.htm 
Recommended Resources for Teachers
Grover. P (ed). (2000) Voices Nearby – An Anthology of Asia-Pacific Writing, Sydney: Heinemann – Collection of short stories, poems, etc that link to ‘Belonging’ 
Australian Screen, http://australianscreen.com.au/title-index/features/ - For film clips reflecting the concept of ‘Belonging’
NSW BOS. (2007). 2007 HSC Notes from the Marking Centre English Standard and Advanced, http://www.boardofstudies.nsw.edu.au 
When your cultural identity is marginalised you can feel dislocated and displaced, and believe that you do not belong to your culture or the dominant culture.








Many indigenous people are caught between the two worlds: the world of their ancestors and the world of the colonisers, and belong to neither.





Singer and poet Archie Roach acknowledges this conflict, but he is a powerful advocate for the Aboriginal culture and the need to respect and embrace that culture.


As we grew up we felt alone�Cause we were acting white�Yet feeling black ‘Took the Children Away’ – Archie Roach








A migrant in a new land can be isolated by language, culture and absence of friends and family.


The flawed and troubled father in Romulus My Father is isolated by the slow acceptance of migrants in Australia in the1950s and by the mental illness of his wife.





The western culture is so powerful and pervasive that many young people reject their cultural identity believing that this is the only way that they can ever belong.





Botj in Johnson’s film Yolngu Boy rejects his Yolngu culture believing that it is the old way; however, he loses his dignity, self-respect and eventually his life.





�





Son of Mine 





My son, your troubled eyes search mine,�Puzzled and hurt by colour line.�Your black skin soft as velvet shine;�What can I tell you, son of mine?��I could tell you of heartbreak, hatred blind,�I could tell of crimes that shame mankind,�Of brutal wrong and deeds malign,�Of rape and murder, son of mine;��But I'll tell instead of brave and fine�When lives of black and white entwine,�And men in brotherhood combine -�This would I tell you, son of mine.





The emotive adjective and verbs position the reader to see that the son feels alienated by colour and race.





The use of the possessive personal pronouns ‘my’ and ‘mine’ and the second person ‘you’ couples with the soft sibilant ‘s’ sound and the gentle simile convey a mother’s love for her child and her pain that he does not feel that he belongs. The rhetorical question at the end of the stanza reflects her frustration.





Her frustration spills over into the next stanza where she lists using emotive language with disturbing connotations how her people have been alienated. These highly charged words contrast with the medium modality and repetition of ‘could’.





The disjunction ‘but’ and the plosive alliterative ‘b’ changes the bitter tone to one of hope for a future when belonging and acceptance will be universal.
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